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ABSIRACT . ■ , * . 

. Students in the beginning public relations course at 
Kansas State university wrk in small groups tc make case studi-es of 
the public relations needs of organizaticns (usually campus groups or 
nonprofit conmunity organizations).' and to develcp public relaticns , 
plans for "them. After receiving project InstiuctioDS, students 
suqqest possible clients, and team assigniests are made, Kork on the 
pro 1ecta takes place outside of class except for teai prcgress 
meetings tfith the instructor. Part one cf each teaB«s project, 
written in terra paper style, sets forth a statenent cf the problem, 
information about the oiganization □nder study and alttilar ^ 
organizations, and a definition of the orga lizaticn » i publics, for 
part two, students lirite about long-range ctjtctives, goals, and 
strategies of their public relations plans and ffake in-class 
presentations to which they invite representatii?es cf their 
■organizaticns. The advantaqes of the approach— «hich far cutseigh the 
problems that arise— include its ability to brirg lelevance to 
classrooDi naterial, and aid coBmunity organizaticns, teach 
resourcefulness and Interpersonal skills, aia prcvlde students with a 
great sense of accoraplishment. (The paper includes prcject 
instructions and sanples of a public relaticns flan diagram and 
case problem discussed in class.) (GH) 
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Is ic wise, faasibie ~ indeed,, is it possibla^ to laaiude m casa smd^ 
the beginning public rilations coursa? 

This question cam© la for comsiderable discussion during Clie W77 cmnvmntion - 
session dealing with ho%^ public relationfe professors made^iis& of thm m&m &tmy ^ ^ 
made available by Standard Oil. Some professors expressed doubts. There is 
so much material to cdver in the beginning course it wuld be difficult to fit 
in a case study project one arg^ent ran. Beginning students dom^^t tow eBiough 
about public ralations, tools and techniquaa to handle a case studf , tm aflother. 

If it is true that Che first course in public relations has so mnab material 
to cover chat a case problem approach appears impracticali whjt do we choDae to 
do Ic? 

First,' w'g %tm able to integrate the projacta^ into our course gctuctura without 
taking too many class periods away itom the kind of material we ^oulA otherwisa 
cover. Four days are devoted to class preientatlons of the public rQlaitions plmB 
which th% students formulate and during receiit semesters two days have been 
given to ceattt meetings, shortly befare the first half of the project is due. 
This does not seetn to us to be too much tiifle out of ^proirimately 45 class 
meetings during the semester* If we did not assign the large project we do, 
we would probably spend at least two additional claBses on another scaled-down 
case problem anyway* The net loss is only about four classes for the entire 

semester. ^ • * 

The major reason for doing the project Is a very Important one^ It brings 
i 

relevance to classroom material* Even descriptions of real problems an Instructor 
has had or has read about tend to be hypothetical to many students, k reference 
to the handling' of public relations In a distant city in the corporate headquarters \^ 
of a large company may be interesting and aid in learning, but when you can invite 
students to apply the material you' re dliicueelng to public relations problams they 
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mm wiotking on at thac ^ary^^ time, ndthlag ses^ !^ovCh%tical,. It 1# teal* It 

ffe d^-^ahp^ studMtB^ th| relwance o£ the V;ai:lc>us i-^epJ thi, public ralacibns 
pracess aa we. taik about: them in clasi, M m: tajk ab^ut f act^flnidina^. g'0tf feKample.^ 

ca:t rm\£nA th_mm of cfta^ need tO' state tmit clietit-s p^objtexn dcpnaisaly m4 
specif ieally 5 to provide lt\f oration abouc the alietic ©rgmigaftioxi* iaaluiiag 
hiswrys. purposes, ommLmtion^ mctiTlfcieSs, reptitatiD^ij md other feas/ic ^tarlal; 
and Co discuss orgariiKittbnft. similar to cBe one th^y haw a^l^Qtad.. 

to it turns ont So^ m aie abla tiot only feo give gdod eHptrlsnc^s co 
sttiierits but also sccr asalst Che ceTOmlty of Mantetrto* Kwas, thi^ough tM 
studeiite' projects. Umrly all of the projects ba^e been fer ca^pas groups o:c 
tton-profit coraiunlcr c^fganizationa. For iriscanae^ It Che timfe og tljia ^wictog the 
gToupa tn om public relationa clasa sra dealliig wtth the local Stg Brothar/Sig 
Sister ^organization, ch® liniverslty^'s baieball teaa, the Cc^llfeg^ of Horn© Bamonii^s: 
Cwhiah has bean e^tperlsnclmg some enrollment pMblafflj)* the Atts and Sodaftcse 
Kotiots Program, and the Raereation Clubp a pre-prof tssiojnal q^ganlaatloti 4aalgne4 
for stydints majoring in th^ field of rtcreatton- One group la working ^Ith an 
orgaBl^atlOT affiliated with the athletic dapfirtTOat of aaoch^r university la 
the state i Shackar MoiBicaln Ski School li attemptliig t^ market ski. leasana 
artificial tur£ on a Large cement slope at the rear c£ ch% Wcihita Stats 
UutvBtmity jtadlum* rvo other graupa are working \dLch local prof it-maklni 
orgaTVi^ationSj an enigineering flm and a radio statidti. In the latter cases it 
is obvious that the organisations . could pay £qr the ^ervicag of guil-tiiae profes- 
sionals and in some ways look at their participation In thi project as a tom 
of public seCT^ice, In nciost cases , however, we are ttm ones perforffling a public 
service. By researching the organization and its public talations, are likely 
to be doing somethirtg tht DrgOTlBati^n needs wants but 4id not have the time ot 
resourcei to aceompllsh* . 



ThlSr of comtsm, opens lioes of comanunlcatioii mth a \rariecy of local and 
regiongl orgasiimtloii^ aiid thereby sen/ea as a public rtLacioas teGfenique, for Karisas 
Stace UtilversitSt^ the Departiatot of Joumalism a:nd Maaa GamaBlcatioas, and the 
public rel^tioBS Giirrlculurf. This angle doas raquira sptclal handlings however ^ 
.because the pfogr^ am 0ccaslonall7.be a publie relations mnus as ^^ell as a 
public reiatloiis plus* There Is nochlag more etobarxagsing than having someone 
from the e^ifganlMClon under study appeat In your classrooia for a prssancation 
y^hich tuM^ ^ut ^to tss a poor eKCuse for a fouyth-gradg book report let aloae a 
.^^Uege^level ptesentatioii* It la necessary to escplaln this poisihillty to 
Drganlsatioftal rapres^ntati^ess, especially i^hose who tend to looking at the 
student fsrajact^ aa the answr to all their, problemB* W^a explain that these are 
baginnera and tht raauits taay be brtlllants the results mmy hm .horrendoua^ and most 
likely the caiulcs ^^111 ^be a mixed bag of good and r^ot--so-'good and realistlo and 

Although' w use a modift^icl case atudy a\pproach in owe beginning public rela- 
tions coi^^^M^at Kansis State Umiwrslcyj don't think t^e' re doing anything 
unique j mr do w4 have' any sophistlcaced q^uantitative data Co prove that our 
approach Is better than anyone els^e's^ We believe om approach works, howavetr, 
and wa through a ferlef description of It might stimulate soine useful discuasioa. 

Flrsc a little background about our Murse imight be In OTder* It is nurabered 
a5 an uppar^level journalism courie, and normally' our majors do not take It until 
after thiy have had at least Sepotciiig, 1 aiid Reportirtg II* The oourse does not 
h-ave any formal prerequisites amd has become known^ in several other departments 
and two other colleges as a valtiable sewlce courses Often half^ sometimes as 
many as two thirds ^ of the students la a given sectiatt aM not Journalism majors- 
TSiey come from ^imal Science^ Home Ic E^ctenaion, Food md Nutrition in Business, 
kg Ecow, CoOTuriity and Regional Planning, Hecraatlon,,, Wildlife Biolo;8y; occasionally 
i^chltecture md Civil Engineering* 
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While this mix often makes it difficult to decide, juat where to pitch certsifit 
material^, we think the interactiDn with studants from other disciplines benefits 
our owft studsnts, And we strongly believe that students who will be goin:g inm 
positions as extensioii agents^, recreation directors or comunity planners should 
hawi B haaic public, relations couMe, We fcnaw that for nearly all of the noo- 
majors, our begiiming course wilj'^ the only PR course they, ^rill take. If we 
delayad introducing thfi case problem approach until 'our. second caursej Publlic 
InfoOTation Methods ^ the non-majors would not have the advamtagi^^of wrklflg 
with a case study. 

The fact remains, however, that the presence in the class of so many non- 
©ajo^rs to some eKtent reduces the level of sophistication ^^Ith which wa.can 
^.approach certain areas ^ such as media relations arid use of graphics. We may 
well ba starting on a more basic lev^el than some of you in other institutions; 
yet wa do use a modified case study approach with success* 

m speak in terms of a "modified" case study appraochj because we do not 
, ea^ect oui students to complete the project in the sense that they actually 
prdduce press releases * slide shows, brochures or filrii clips. What we, do ask '^ 
them to do Is utilise the complete public relations process to the point that 
their plan is ready to present to management. 

Typically we have Mo sections of the beginning jubllc relations clase during 
the fall and spring terms. Theoretically, each section closes at 25; in reality, 
enrollment usually settles at about 30. ^ Students work on the case problem in 
teams* - 

We try to keep the teams small, preferably no more than four members. In a 
class of 30, two teams may have five members or we may add an additional projecc and 
have three^member teams. 

The fact that they will be doing a class problem is introduced the first day 
of class, and major project instructions (see Appendix A) kre distributed at that 

6 
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cime, MsD on that first day we ask them to begin thinkiag about possible "cliant" 
organizations, as we will ask thmm to turn in suggestions. Ofcsn spending a little 
cine talkii^ about . '^'clletfca" from previous semesters is helpful at this point* 

We sooiGtiines have difficulty making it clear' to studants that the "''client" 
need not be a business or an orgaftisatlofi with a burning problem^ 4 "clieat" 
may be an organlaation that'^seems to be getting along well, but could do even 
better with an improved public relations plan. It caay ha a new Drganizatlon 
or one which has not had' a PR program in the past. 

Manhattan is a relatively small town (population about 31^00 by GQunty estlinate) * 
and students seem to despair at first of coming up with auggestions for clients. 
The variety and multiplicity of clients they have maMged to work with since we 
started using real rather than hypothetical clients in 1974 it clear that, 

even in 'a to^^ as small as Manhattan^ there is no dearth of pottntial clients. 

We have foimd that students much preCer to work with real cases, rather than 
with hypothetical ones. They put hours of work into their major project, and 
they like to feel that their work may be of practical usa, Studanta are urged 
to invite reprfesentatives of thevclient organization into claas the day the related 
presentation is done, and to make a copy of the finished project available to the 
client. 

Even if clients don't utilize the strategies and tactics their student team 
suggests, they can often profit from the team-s analysis of publics and discussion 
of /imilar orgMl^ations and their public relations activities* 

/ Wq have not utilised any systematic sort of follow up with clients, and perhaps 
we should. We see occasional evidence that strategies and tactics afiggested by a 
class team have been adopted* The Women's Resource Center on cainpus now has a 
regular newsletter,. foreKample* and the Small Claims Court fflakes available a 
useful refereiice which the judges themselves didn't know about until one of our 
teams tracked it down in a secretary 'a desk drawer. 



Oae teaffl, in the spring of 1977, used the loeal schooL board as a clierit. 
The school board had suffered two major publia^ telatlons crises in the previous 
wo years ~ the two-to-one defeat of a bonci Issue and the eKtrsmely controversial 
ftring of the superlnterident. A copy ,of the project was given to the new super- 
la tendanty and during^ fall semes tey of 1977 the mao ^ho was spearheading a new 
bottd issue campaign had an oppor'tunlty to read the repQirt* He called the 

Instructor to report how many of the suggestions in the project had actually 

^ ; r ^ 

been adopted. Incidentall^^^the 1977 bond Issue pas^ed^ by a narrow margin. 

During the second Veek of the semester^ thecij wa call In clianC suggestions 
from students j on m optional basis, We ask that the student suggesting a given 
client get in touch with a representacive of the business or organisation, to 
raake sure Che client Is willing to work with the student team. Sometimes- the 
department gets a call from a representative of a local agency or organisation ^ 
asking for public relations help. We^ My throw such requests into- the hopper 
with the student suggestions, and if enough atucJenti are interested in working 
with the agency or organization we^ will use It,^ 

i We usually get a workable number of client suggestions < If we get too 
toany, we try to g'et an Indication from the class fegwdttig which projects they 
would prefer to work on; if w^'^Jet^oo few we may line up a client of two* 'rhis 
is seldom necessary, - ' ■ 

On a given day during the second or third' week of class, team assignments 
are made* the student suggesting a eertaln client is assigned to that client ^ 
If the student wishes. We have not come up wltn e thoroughly satisfactory way 
of matching atudenta with clients. The instructor announces the clients, occasion- 
ally asMng the student who suggested a certain client to give some further 
e^lanatlon, and places sign-up iheets, numbered ixom one through the maximum 
nmnber ailowed on a team, at the front of the room* Students then sign up to 



work with a certain cLlent. Mot all students get their first choice (sonehow 
g favorite student bar scrams to have greater pulling pDwer than Kansaa Gas and 
Electric or tha Sasiiafcs i^aa Girl- Scour Comcil) , but we've yet to coma up with 
a better way, 

Foraal class Is dismissed abQUt lO^ninuues early the day the assignnenCs are 
made, so team men^bers may get acquainted and exchange the necessary names, phon^e 
Tiu^ers, etc. From this joint on^ work on the case problem takes place outside 
of' class* except for team progress meetings with the instructor. 

These team meetings with the instructor were phased in three semesters ago 
at the suggestion of studeats, The meetings are held, during the regular class 
cime, a week to 10 days before the first part of the major project is due. The 
meetings are short, 12 to L5 mlautes, and seem to be valuable, rhey force members 
o£ each team to give serious thought to just where they stand, and how much mora 
chey have to do before Part I is ready to turn in. They give team meters an 
opportunity to ask the instructor questions, and they give the instructor a 
chance to leam a little about cooperation within the team and what specific 
problems a given team might be facing. Team members are foraally involved only 
In the 12 or '15 minutes their team meets with the instructor, so there is some 
CiTma for team meetings as, ^ell* " . r 

Some teams actually design and carry out surveys, and the data they collect 
are useful to clients. For. estample, a team in the spring of 1977 carried out a 
survey in the student shopping area regarding potential usefulness of a branch, 
bank. That client has now located a te^orary branch bank there and will be 
putting up a more permanent structure soon. In another case, with postage and ' 
supplies being paid for by the client, a team in the fall of 1977 ran a nail 
questionnaire of '400 for the Kansas Forestry Service, 

Most teams do not cirr? out such formal research (and there really lsn*t 
cime for us to squeeze s sophisticated research mithods course into our PR clasi), 

9 • 



tCost C%ai^'d0 at l^^gt do ^O^e Informal research, and many studenca bMoffle 
inztmkmly acqWliitp^ i^th th^ Uriiversiry Library for the firs^e^cimi* 

M m discuss a.^alysi^ of publics, wa ramind scudencs that they will be 
a^cp^^c^d to defiua cha v^fitJ^i publicp important = to their organlgatloil. Once 
Hetaiiid^d of tNis^ stu^e^t^ to find wh#t we ha' /a Co say. about demographic and 

pay^lio|Pdphlc terms ^aPp^i&Xn0y ,tBl%'^ant^ Gattiag thtia to zero in their ^ 
public difficult, Th^fe 4i a cendency to believe that because thair public , 
is tjie v^hole Restate &tx^^mt body it cannot ba deflaed at all. ^ ^ 

R^agar^tng £ubliea {las^ been an eKcellent way to teach our students reaoutQa-* 
(ulaem^^ &mm ^tudetit^ 4a tioc have a research orlentatloTi at all^ and for them 
Che vHole ptgcass is otie n©V e^cpetfiecice after another^ Most are vaguely avare of 
^h^t s^cdn4^r> reBaaych , atid some hava had a cottsidirable amount. of fracgerleade, 
fs^ 5ppp<?ach their rei^a^eb creativeiy, however, students ^ tend co think they 
should find a book e^citlid "A Profile of the Public KnoTO as K-State Students*" 
If cliey*n*c Find such hooU^ chmy often assume the information doesn't e^dit* 
fh^ jtudgiits waking on the Rgctaation Club are a goo^ escainple or this situation* 
Thtae of the fput me^beta o? che team ara reereation majois who total only about 
l<iQ. TE^f had gotia to thi^ d^p^rtinent head and asked if he had the data they needed* 
rfoi he dldn^t* They diqn't think to consider him a good source of the data* 
Itisc^ad th^y despait^d* Th^ search for background Information gives us iBany 
oppPrtUiiiti^i CO teaQh naw approaches and continually realnds of how naive most 
gtudcrit# raally are, . 

E4ch Bmmsmt v% y^queit to keep copies of the best two or three projectsi 
dtid^ Buc^kley ^endmefiC v^ithstandings we*ve yet to have a refusal* These good 
ptoj#ct^ £t0^ previQija seifleatets can be helpful In exemplifying for current student 
chac ae^^ly my pt^blle cas be dafinad to some eKtenti and that* once defined, the 
publiG igetsierto vc^k ^^-ith^ 

X(j 



Pd^rt biift tha case Problem is due sometime duriflg the eighth to tenth ^ 
week'^pf qJ^^s (this v^aiciei, as wt cry to work around Thanksglvitig vacatiott, 
^ M9^t^$ #^4 cthe^ vstagles of the academic calendar)* Iti Part One (see 

App^ndi% A fioj' detail) the teams Includa their statement of the problem; informa- 
ti^h ^^Qsuc th# specific otganLiatlon, Involved; informcion about or|anisations/- 

t<? tti# o^e.tTiey 'ate TOrklfig with; deflnitton of *the various publics 
ictpo^ca^'t tQ thft Qtgatii2sti©ii and a biiliogrsphy. This porcioa of the case 

By tp^ titofe tart One is dues wb will have spent class time on publlo relations 
cieo^^pti MHnttiotiB a^d Cmctioris; comunication prtnaiples, persuaston, publip 
opltiiPVi^ attitude Coi^cion; f act-findlngi analjfsls of publics; planning; and 
%v^i;i^tt^0, K%adlei5 to say, wfi ate seldom satisfied ^rtth tha depth in which 
dis^u^atd these subjecit areas. ■ > ^ 

fa^t J^>p tif the project is due the each team makes Ita presentation^ one. 

' * ^ ' 

of foul d#ya g^t asld^* for presentattotis during the final tvo weeks of the semester 

fm>t T^^d X& writtati In tialrrative style, aimed at deeisioa-makers in the 
Qli^AC <^ygaai2^tiqn. reams laclude In Part Two (again, see Appendix 4 for 
aiC^ii) l^ti&^r^flge objactivea, goals, strategy and tactics* TTiey are asked to . 
<lls^«4#s the bu^g'it* to summarize their plans in a diagraia (See Appendix B for a 
^ep^m0mAt0.tiVB diagra:^) , and to discuss how the program can be evaluted, quanti- 
tattv^lj^ ^cid Qth^tvise. A bibliography is also required for Part Two. 

ga^h t^m Mkm& ma ift--class presintationp 20 to 25 sAntues longp which is 
bastft^Hy ^ 0^Um pitch for their plan, rhey are to treat the. rest of the class 
W tf tMy r#^t|i^enc the management to vhom they have been assigned to present 
* the piaa* If teptesentativea d the cllerit organigatioris, have^ been invited to 

a,tt%Ad ^ft^ p^^SiSttatlQfi/ there may ^all be some bona fide management people there, 
^ Non^pfeaentitil ^^isbera of the class are' asked to role-play acaordingly.. 



Li) 

While teams are wrklag on Part Two ontglde. of cldss, m are sheading class 
time on tools, details, practical applicattonss gueit-#peakersp la^, accreditation, 
professionalization, mta^ We try to do at least casa probLems in cLass dofliig 
the semester J divddlng the class into tams of four or five, having them vor% 
on the probltni during om full class period aiad abotit the first IS mtnutss of tbe 
next class period. One meEaber of, each tero then briefly ptaseiits tlie team* s 
Tecommendations, Other students ask questtona- The fcllowtng class period 
the instructor reacts to the ^rarloua solutions suggeatecj* (Sea App^ndds G 
' for sample case problems used* ) ^ ^ 

PJorking through the in-cliss case probl^ffls saeM to gtv^i studemti some faal 
for working with the public relations process . It alio alerts cheo that they ma^^ 
not clearly understEnd parts of the^ process ~ for eKanplCs the dtffefeace between' 
strategy and tactics* The Instructor loay point out that goals are stated so 
loosely that progress may be difficult to measure^ and this vlll create prableTO 
in evalyatltig the program* Incldertcally ^ the itudgnti mmm to find the in--cliia 
-^case problems to be ftmi. a chatige of pace from the ''ma lictures you Itsten" ^ , 
approach* — ' ^ 

"In evaluating the use of the projects Iti our classroQiOi we have reached 
riunber of conclusions about the dljadvantages and adv^antagai of using such an 
approach. Fortunately the advantages far outweigh the disadvantages* 

^ One problem is creating team iituatlona which bring together peo'jle who 
are all willing to cooperate with other| and confflit themielveis to a teaa ef fort* 
Until recently we had probleM with students from outildi the jour^alisa departini^it 
who were taking the course on the oredit/no-^Qredit systesi. In iiearly every caae 
such scudente would slack off whe^ their ^^kload became deflanddng* .After all,' 
they reaioned^ what differt^cs did It Bake since they were not taking the clasa 
•for a specific letter grade.' As long as they perforinad at least to the D level. 
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they would receive credit for the coiirse* Often students working for a grade > 
ended up doing most of the work when they found chemaelves on a team with thoae 
not motivated by grades. We eliminated most of that problem by reclassifying the 
Public Relations couiae,as a for^-grade-only offering* Th% problem still oceurs, 
of course, ^th slackards who enroll. \^ 

Problems now are ..:more likely to evolve around scheduUng, So many students 
here must work to pay their educational expanses that they find it difficult to 
find the time to meet with their teammates, * Of ten upon questioning it la easy ^ 
to discover t^at the problem is not as insurmoimtable as the atudents seem to ^ 
feel It is J but it can be very genuine. If it is^ we spend time ;^ith the grpup 
to attempt a solution OTd naake acc 

that coordinating schedules is part of" the "real world." 

Another problem has been aliuded' to above* Because of time and ability 
liiltation, students' projects are of ten more superficial than we would like 
them to be- This is a problem which we feel we ctmiqt do much about. _In 
our view it is teaching the prdcess which Is import^t^ and although we don't 
suggest to them that they ^be sij^erficial, we Imow what to eKpect. On the other 
hand, some plans, most often done by tearo dominated by graduate students, have 
been exceptionally mature. " ^ . ' 

How to grade. the' projects? It is definitely a case of apples ^d oranges 
and every other kind of fruit you cm name. Each project is different, and it is 
difficult to establish broad criteria which can eaaily be applied.^ . 
M ^ How do we know how much each me^er^ of the teim has contributed? We ask eaci 
mraber of each team to turn in, with Part One,' a review of the team's work to dati 
dncludtog a brief report 'of the meetings held .by the team excluding attendMce) 
and coments on the contributions made by each meitoer of the tam I'including 
yourself." Students seem to be reluctaat to "rat" on otiier students, so we find 
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ourselves making Increasingly strbnger statements about the need to be ppen 
and frank in their criW^uesj "This is the major way I h^e of knowing how your 
team worked together and how each lae^er contribucedj so please be honest and 
specific J even though you may find it diffiault. This is not the tiae to be 
overly modest, nor should you feel reluctmt to comsent frankly on the work 
of tmBsmAtBB (your comenta ^11 be strictly ^between you and the instructor),*' 

We seem to be getting genarally adequate comaents in our critiques nowj 
although there ia still a problem in getting all students to turn them in* Here 
we simply apply a little peer group pressures and refuse to turn back the paper 
until all critiques are in* 

On the class day following each team^s presentation ^ they again tura in a 
review of the team's work since Part O^e was turned in. Ac this time we also 
require a critique of the presentation* Again ^ no feedback frota the instructor 
ia given untj.l acceptable evaluatlona from all members of a team have been tuTOed 
in* - ^ 

'Another problem in the past was attendance during the preaentatlons* A 
nimber of stadents felt no need to attend other teams' presentation. It was 
pretty depressing for students who had spent # whole semester on a case problem 
to come for the presentation and find few persona there eaccept the instructor and 
the memberi of the other team presenting that day. 

Our solution to this problem " and it has helped enormously — is to call 
for informal critiques on presentations by other teams , assigning a marimum of 
three points per critique - 

M enormous adymtage of the project (or so the students tell us) is the 
overwhelmitig sense of accon^lishment which they escparience upon finishing the 
course* Most of them have only a, vague realization of how nnjch work is involved, 
and ^^en they are finished and see what they have done, they are both vastly 
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relieved (usually) Very proud, Thla kind of feeling is not ..ofteii aliclted 
by college eoursas* 

The team project teaches them an snorrous amount about personal relations. 
They are forced co Interrelate with others=tn many cases people they had never 
setfn before coming to class. Those groups which have internal probleM usually 
learn the most about human Interaction; imf©rtmiately it is often at a high price. 
Even those on te^^ t^hich mm with eKceptloaal ease have often indicated what they 
learned about m^ing a team run araoothly. 

The students are also fortunate to have the opporttmity to present thair 
ideas to others for testing and for reaction, ^st of what is ^one in higher 
education is done only for the eye or ear of the teaqher. The project forces 
immediate implementation of course material for inmediate feedback* Bralnatoming 
md other planning sessions are valuable learning tools, and most of these 
activities are done without the professor -s direct involverarat, / = 

Further the students have another opportnity to test their presentation 
skills* Many of th^ are shy or ill-ajt-ease as a result of little or no eicperl-^ 
ence* and the class presentation gives them one more opportunity to present 
publicly* Although the tems have the option of not using all team members, 
nearly everyone is given some part in the presentation* 

Finally we can look back to all our reasons for want tog to use the project 

approach and see them as advMtages, We have brought relevance to classroom 

material, we have fulfilled an altruistic role, and we have developed good public 

relations for ourselves. We like it and taow it works beautifully. It is impos- 

sible for us to see that it could not work for-™arly every' beglnming course in 

* 

public relations* 
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AJOR. PROJECT 

Purpose i This assignmenc is ■intended to give you experience In utilizing the complete 
ublic relations process In solving a public relatiotis problem. As you work on the asslgn- 
enc, you' should learn not only about public relatioris, biic also about the orsanizacion 
hlch you have chosen. For example, if the problem you seLect .happens to be explaining an - 
pplication for a rate increase by Southwestern Bell, you will learn a lot about ,South- 
escera Bell (and about the ^telephone industry in general) while also learning about cor- 
orata --Ailiar-rela'tions . 

Scope ; This is to be a majo'r effort on your group's part. The results (in the forms 
f a paper and of an in-class presentation) should reflect two things— hard work in search- 
ng for information and hard work in doing some creaclva thinking. Try to be resourceful, 
nnovacive and individualistic in your approach, but remain aware chat coming up with one 
right and creative idea does not excuse your group from the need for hatd worlc in your m- 
orTnatlon search and planning your entire program. , — 

Organization - It is hoped that you can work with an organization related to your own 
nterests. You will be dealing with a real public relatiotis situation, and It is hoped that 
he final product will be of practical use to the organization with which your group works. 

The Prolect " . 

Part Onei The style tq^^ u sed' in wr iting Part One will differ from tha^ used , in Part 

wo. All sections ol Part One should be wHttten in tra^aitional term papr styre , incluaing 
ppropriate footnoting. 

Item 1 Your first task ^.s to describe the public relations situation (or problera) as \ 

onclsely and specifically aff possible. If you see the situation as being multi-faceted or in 
ny way compartmentalized, make it clear what the various parts of the situation are and how ' 
hey interrelate. Regardless of how complex you- feel the situation to be, however, the' descrip-, 
ion should be brief and to the point, and no nore than one double-spaced typewritten page 
ength. If your description can't be eKpreased.in o^e page, the situation is undoubtedly 
eyond the time and pTofessional capabilities of students in a basic public relations course. • 
nder these circumstances you 'will need to limit your efforts. 



Item 2 -- Provide information about the specific organization involved. This infc 
ion should provide background for a reader who may know little or- nothing about the organ- 
zation.. Discuss the history, purposes, organization, activities, reputation, and other 
aslc material about the organization and the current and past, public rBlations used by 
he organization, making an attempt to determine their public relations budget. 

Icem J -- Discuss organizations similar to the one you have selected. to determine^ 

ow others are organized, what their activities are, etc. , with an eye to those areas in 
hlch they differ from your own organization. Also discuss their public relatj-ons programs. 

item 4 — Define the various publics which are important to the organization in handling 
ts particular public relation situation.., Each of these publics should be discussed in at 
east two ways — the importance of each public to the orianlzation, 'and the general nature 
f the public in both demographic and psychogf aphic terins . The space devoted to the discuss- 
on of each public should be in relation to the importarice of each public to the solution 
£ the problem. 

Item 5 -- Include a bibliography, llse, Turabian's A Manual for Writers as a reference 
or proper form. In addition to the usual printed sources, be sure to Include interviews, 
□r-resnondence, etc. , , 
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Part Two: Due the day of your presentation. ' Please turii Part One back In also. 

This is the portion of /your paper which will allov considecable latitude and flexibil- 
ity -- and' will place spaclal demands on your creacivicy and adaptability. Wrlce it In nar- 
rative conversational style, aimed ktt decision-makers in your organization. In discussing 
objectives, goals, strategies and tactics, be sure m Indicate to which publics they apply. . 

Item 1 — Define the long-range objectives for yout public relations program. Depending 
on the nature of the problem you have selected to work Mth, these objectives nay range in 
scope from a year to several years. Long-range objectives are usually general, and seldom 
specific enough to be measurable. (Remain aware, howavet-, that there la a difference between 
being general and being vague,) , ' 

Item 2 — Discuss the goals for your program. These specific goals must relate easily 
and obviously to the long-ranga objectives. Most of these goals should be specific enough 
to be Measurable. In other words, there should be quantitative or countable factors in- 
volved in the goals, so the success or failure of the program can in time be decermined by 
something, other than intuition or guesses. 

Item 3 — Discuss the general strategy you think should be used to accomplish your • 
goals and objectives. Is a soft sell or a hard, sell better? Should communication be_ 
direct or Indirect? Should communications be constant and continuing or of a saturation 
nature? Or will infrequent contacts at certain times of the year be adequate? In short, 
discuss ^. the general communications approaches you chink will be best in achieving the objec- 
tives and goals. 1 

Item 4 — After discussing strategies, discuss the tactics you p^ropose to use, and why 
you' feel those tactics are besc and what you hope they will kcconplish. ^ (Having good rea- 
sons for selecting a few tactics is better than Usting lots of them but not being able to 
explain therationale behind- their use). Discuss the budget at this point. 

Item 5 To summarize your plans draw a diagram of your objectives, goals, stTatfJg-les 
and tactics. ■ ■ 

Item 6 — Finally, discuss how you think your program can be evaluated, quantitatively 
and otherwise. If you've set quantitative goals, this step will Be easy. , 

Item 7 — A second and undoubtedly shorter bibliography, should be developed ^o*- 
Two. References will include materials consulted for spaclfic prograiraiiing aids and ideas. 



CLASS PRESENTATION — The class presentation should be 18-20 nlnutes long and should be a 
sales pitch for your plan. Make It interesting. Use appropriate, visual aids. Treat tne 
class as if they represent the management to whom you have been assigned to present your 
plan — not as a group of your classmates. Hon-presencing members of the class should 
roleplay accordingly. You may find it helpful to explain to the class, before beginning 
material to help them evaluate properly. This material can also be organized into a handout 
and distributed to the class the last class meeting before your presentation. 

EVALUATIONS /CRITQUES — When your team turns in Part One of the major project, each student ■ 
should also turn in a review of your team''s work to date. The review may be informal 
(hand-written, wrlcten in first person, etc.). It should Include a brief report of the 
meetings held by your team (including attendance) and coiranents on the contrxbutions made 
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by each member of your teara . (including yQurs\elf>* This ts the raajot way 1 have of 
fciiowinn how your team ^^orkfd together and .tiow tech member coTi^nfibticed^ so plaase be honest . 
and specific, even though you may find it ^difEicult.. This is riot che time to hm ov^^^^^- 
modest, nor should you feel reluctant to commant frankly on the mtk of taammatas (your 
Qoranents will be acrietly betwaen you and the instructor). 

On the class day follwing your team's presentation^ you shoiiM each turm in a review 
of your team- a v^ork since Part One waf curried in and a critique prestncatiQn. 

No •feedback from the Inscrxictor will fee givem on part^ of the pfrojecc until acceptable 
ftvaiuations from all members of the teain have be&n turiied in* ' « . 

BONJS POINT, CRITIQUES — k studenr may earn bonui .points by tutning in^ i^foCTial crt- 
tiques of the prtsentatlons given on days other than when lils/her t^.am-s presentation is 
scheduled, (Five ;^pQinta per day,) 
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Inereaaa theS advertiaiag 
of KBDB-PN 



Mv#rtiB8 KSDB-FH fchrough 
the IqqbX miia. 



flraati awarBjesa of KSDB-FH 
QOALS 



Incrtasa the uae of KSDB-FH's 



publib annouiisiiiiin't servioea 

Incraase awareji^SB of KSDB'i 
ftvailaWa public lerviais 




in3t&aaa' fihanotal^iupport- 



t 

Advfirtiii mere in tha 
CoUilian'^ mi Mercur# 
iiiwfipfipirs 

Im^wt thi auiabiP of rtsaoti 
api^ial broadcaeta*// 

Unl^iraity ciaaaroonis* aod oa 
comfnunlty billboards// 

Contlilue thi inforrnatlon card ^ 
haadoiit during rtgistration^ 

Sill and give'awAy KSEB-FM 
paraplitaAlia^// 

Broadcaat' ovir University 

Inoi'eaB& plaoenitnt of the 
weekly iBueie mtnyH 



TACTICS 

Sind thi prepared 
letter to all oroan- 

t 

Advertiie KSDB-FM 
itrytces*# 



Iftfopm potential sponiora 
Qf thi benefita ©f iujportlng 
KSM-FM . 
Js ■ ' • 



Davelopa pereonal contiiQtii 
with pqtential sponsors// 

Follow-up support with a 
4 



Spisial Tactioi 



Givi' atatior^ toijrs*^ 

Support .local eharity 
drlvifl*/^ ^ 




Prapari an informatlva broohure 
Qti the station*^ 

t i 

Hactivt a ohaniber oi comnitrce 
endorsosiiTit// 



*^'inflioftt©ff taatig is ipielfiaaUy ainied at thi: 
Uiiivsrslty cowiuiity 

indlaatai taatie is ipeaiflcaliy almtd at the 
Manhattan QommiW - ' 



APPENDIX C 



Case Problem i?l , ^ 

289-630 Public Relations 

.A natlon\ally known chemical inanufacturlng compaiiy opened a branch plant 
in tha hills of a Southeastern itate. The location was chdsen the basis 
of labor iupplys raw materials, tax rates and humidity conditions. 

Shortly after the plant opened, in an interview with local media personnel 
and area wire service reporteri, a top company eKecutlve said, **One of our 
sajor reasons for locating here— and thus one of our coatributioiii to this 
comunity-'-waa to help raise the standard of livitig of these hlllbillios," 

^ - The story was widely^poreadT^^^toW^tf^^ natives 
of the state wrote burning letteri to the newspapers. A iyndicated cDluraiist 
OTota-a colnm, half in angerp half in fun* T^e governor, aenators, ^d other 
politicians got into the act with duly indignant protests. People in the 
conmunity e^ressed bitter resentment* 

You are aambers of the company- s public relacions staff* Spend the rest 
©£ this class period (and the first IS minutes or so of Monday's class) brain- 
-storming about a program to remedy the situation, Consider fact-finding you 
would recomnend, and outline your suggested program in .tems objectives^, 
goals, strategies and tactics* / 

Select a member of your grbup Co cake notes, and select a spokesman ^ 

Tt^ ttfttes nay be rough, ,bnut should include the naffles of neobers of your group 
and ausc be "turned in at the end of the class period Monday. Your taani'i 
spokesperson should be prepared to spend 10 to 15 Dlftutea Monday pressnting - 
your plans, ind you ■ should all be prepared to field questioni regarding those 
plans, r ' •• 



^ .. . ~ APPENDIX C (cont.) ' 

CASE PIOBIEM V 
>lfflLIC_iEIiAnONS„G^^ -■ \ - - _ 

^VERTING ENVIRONl^NTALrSTS ACTION 
LEADING TO 
■ . STBSTANTIAL LOSS OF SALES 

^tLeuse g f a product by the consuner ^11 often result ill his bl^iirig it far . 
aSy ihortcqmlnga . That's bad enough* Butj when id.s%ise alio dmagss the 
ixivtronmint I sales of the product cm not only ba I m paired tut even bmned. 
J%ist auah a altuatloii confTonted the Salt Institute (SI) , Alexandria,' ?a. * 
trade assoaiation of aalt dlatributors • 

T#a miliiQn cons of salt are uaed mnu^ly on mom AOOjOOO ciles of roads in 
ffiora than 2,500 aomraititi in 33 snot^ belt U.S. A, statei md QansLda.. ^ Ttopmtly 
aypiledt it ia believed to be th^__MSt_e£J&ative,--eav^^ 

aconomtilt and adequacely available p.^roduct fot co^attlag ice on roads. But, 
by 1972^ himdred of PWDs (Publio Worki Depairtments) had besri creating, through 
aloppy i tor age and ineffioient spreading, prgblema which seenaed likely to 
fedues the InduatryVa ?64 million annual sales by 25%. Charges were being made 
by anvlronmental groi^ s that salt dMagei pavements md iraietation endangers 
w^ter suLppllaa ^d wrildlife, " Halt the Salt^ ^ ea^atgns ^ere being org^lzsdj 
use of salt on roadi had already been 'banned in six eomimitles t and similar ^ 
inances %^ere being propoied in 20Q add itlonal^gnaa* 



At that polne, SI retained Carl Byolr ^ Aasooiatea CC84A5, NYC- headquartered 
public relations counael^ to develop a program for asmbattlng this threat* 

^ou are the members of CB&A*s staff , md you have been ajksd to do the followingi 

1, Determine SI'i publics in this eirci^t^ae*. ^ - ; . , 

^^^^""fT^^ each^publl^^^ or marginal. 

3, BralnstOTO about how you will remedy this gituatl'oni . _ ^ ' 

Select a meiober of your group to take notes i and aelect someone to prasent your 
ideas to the rest of the class* The notes may be rou^hp but they should Include 
the naiEes of members of your gtoup aad must be turned in at the end of the neKt class 
period^* . , 
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